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Abstract 
 
This classroom action research used Inquiry Based Learning to improve SMPN 10 students 
in reading comprehension on recount text that was done in three cycles. The data were 
derived from observation checklist, field notes and field records, and test. The researcher 
focused on three stages of Inquiry Based Learning, such as engagement, exploration, and 
evaluation. The result revealed that the implementation of Inquiry Based Learning improved 
students’ reading comprehension on recount text. The result also indicated that students’ 
critical thinking was evident in posing and solving the problem in reading comprehension 
on recount text because the students need to pose and solve the problem by themselves. The 
result was supported with the improvement of the students’ mean score. On the first cycle, 
the students’ mean score is 47,40. The students’ mean score improved to 72,16 in the second 
cycle and in the third cycle, the mean score improved to 84,97. Based on the results above, 
it could be concluded that the implementation of Inquiry Based Leaning improves students’ 
reading comprehension on recount text. In other words, this approach can overcome the 
problems in reading comprehension in helping the students to identify the main idea, find 
the details of the text and understand the meaning of the vocabularies. 
Keywords: Implementation, Inquiry Based Learning, Improving, Reading 
comprehension, Recount text 
    
English has become a compulsory subject 
to be taught in Junior high school. Based on the 
curriculum (Kementrian Pendidikan dan 
Kebudayaan, 2013), the basic competence that 
should be achieved in reading English subject 
is the students are able to comprehend meaning 
in functional written text as well as simple and 
short essay in form of descriptive, recount, 
procedure, report, and narrative, to interact in 
daily contexts. 
There are some basic competences 
mentioned by Kementrian Pendidikan dan 
Kebudayaan (2013) for second year students in 
reading. The first competence is responding 
meaning in functional written text accurately, 
fluently, and acceptably that enables them to 
interact in daily contexts. Next, the students 
should be able to respond the meaning and 
theoritical steps in essay accurately, fluently, 
and acceptably which enable them to interact 
in daily context in the forms of written 
descriptive, procedure, recount, and narrative. 
In SMPN 10 Pontianak, the passing score 
of English subject in text reading is 82. 
However, based on the data from the result of 
the test that the writer did before the research 
on November 20, 2016 showed there were only 
13 students from 35 students who could pass 
the minimum score (KKM) in 8G class. It 
meant that, 22 students could not pass the 
minimum score (KKM). Even though the 
students had been taught about four years in 
total until their first grade in junior high school, 
it seems that, the lessons are not enough for 
every individual mastering English reading. 
Their reading comprehension results are not 
enough to pass the minimum score as required 
by the curriculum (2013 curriculum). 
Furthermore, the writer investigated the 
test questions and their answer, the writer 
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found some problems from the students, there 
were students who could not identify the main 
ideas of the text, the students were still 
confused in finding the factual and specific 
information of the text as well as interpreting 
the meaning of the vocabularies. The writer 
noticed that during the teaching and learning 
process, the students were active in posing the 
problem, however, they had a hard time in 
solving the problem by themselves. 
Broadly speaking, there are many kinds of 
techniques and learning strategies which have 
been developed to teach students in increasing 
their interest, creativity, ability and motivation 
during learning process. One of them that could 
be a way out to overcome the problems 
depicted above is Inquiry Based Learning. 
Inquiry Based Learning (IBL) itself is an 
approach for teaching and learning that places 
students’ questions, ideas, and observations at 
the center of the learning experience. Coffman 
(2009:14) said that Inquiry Based Learning is 
an active and engage process that leads into 
higher order thinking. As stated by the 
International Reading Association and 
National Council of Teachers of English 
(2009), an inquiry perspective promotes 
problem posing and problem solving as goals 
for all participants in the educational 
community. For example, inquiry values the 
question of how information from different 
sources can be used to solve a particular 
problem. It values explorations of how teachers 
can promote critical thinking for all students. 
A common concern among educators new 
to inquiry is how to teach with an inquiry 
approach when there are so many curriculum 
expectations to address. By focusing on the 
“big ideas” rather than on the specific 
expectations alone, students’ questions often 
lead to and often exceed overall curriculum 
expectation (Chiarotto, 2011). In Inquiry 
Based Learning curriculum, the students are 
both product and process (Cleverly, 2003, p. 
15). They have the responsibility and real 
control in accepting and learning the material. 
 IBL has big impacts in honoring students’ 
questions to increase their motivation, leading 
to higher levels of engagement, improving 
understanding and a love of learning 
(Chiarotto, 2011) which was expected by the 
writer in order to get students become more 
engaged in the teaching and learning process. 
Inquiry Based Learning also builds lifelong 
learning skills that transcend content mastery 
(Chiarotto, 2011), that helps the students to 
improve their reading comprehension 
especially in recount text. 
Inquiry Based Learning contained five 
phases of learning that was mentioned by 
Bybee (2006) which called 3E learning, but in 
this research, the researcher focused on 
Engagement, Exploration, and Evaluation 
process. Engagement phase expects the teacher 
to assess the learner’s prior knowledge and 
helps them become engage in a new concept 
through the use of short activities that promote 
curiosity and explicit prior knowledge. For 
example, on the recount text, the teacher 
brought up a well-known topic for the students 
and giving them the main idea of the first 
paragraph of the text as the example, then the 
students would find the information that were 
stenghten the main idea. The teacher guided 
them with starting a question that could make 
the students curious about the problem, then let 
them to do their work by themselves first. After 
that, the teacher and the students discussed 
about that paragraph in order to understand it 
contents, and asked the students to skim the 
text in order to know the main ideas, and scan 
for looking for the details for the next 
paragraph. 
Exploration provides the experience for 
the students with common base of activities 
within which current concepts, processes, and 
skills are identified and conceptual change is 
facilitated. The teacher would give the students 
a game called picture puzzle game, and in this 
game, the students had to overcome three 
staged of obstacle, which were the questions 
about reading comprehension on recount text 
that had been prepared by the teacher in order 
to obtain four pieces of puzzle. This game 
would be an experience for the students to 
solve the problem (questions) by themselves in 
order to improve their critical thinking towards 
this subject. 
The evaluation phase encourages students 
to assess their understanding and abilities. Both 
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the students and the teacher evaluated their 
result of the learning activity about the game 
before. Then, the teacher asked the student to 
fill the field records in order to know their 
difficulties in learning reading comprehension 
on recount text. Evaluation process is 
important to the students to ensure that 
understanding and learning are occurring 
(Coffman, 2009, p. 7) 
Because of these reasons above, Inquiry 
Based Learning was implemented to solve the 
problem in teaching reading comprehension on 
recount text to eight grade students of SMPN 
10 Pontianak in academic year 2016/2017. 
In order to do this research, some 
researches are being used to be studied by the 
writer. The first research from Chu et al. (2011) 
has the same problem in reading 
comprehension and use the Inquiry Based 
Learning in overcoming that problem, 
therefore, the research has the difference in the 
research design, which is using the 
experimental design. Chu revealed that the 
students’ reading performance indicated an 
improvement after the IBL projects. Paired 
samples t-tests showed statistically significant 
differences (p<0.05) in the pre-test and post-
test scores on PIRLS tests. Improvements were 
found in overall reading performance, as well 
as in informational and literary reading 
performance. 
The second research from Malik (2013) 
has the similarities in the problem and also 
using Inquiry Based Learning to overcome the 
problem. The research also has the difference 
in the research design, which is using the 
experimental design. Malik found that the 
significant score of reading comprehension 
between students who were taught by using 
Inquiry-Based Learning and those who were 
taught without using Inquiry-Based Learning 
that was 3,281. It was compared with level of 
significance 5% (2,00) and 1% (2,65) and can 
be read 2.00<3.281>2.65. Then, it indicated 
that Ha was accepted while Ho was 
rejected.Thus, there was significant effect of 
using Inquiry-Based Learning toward reading 
comprehension of the second year students at 
SMA Negeri 10 Pekanbaru. 
Based on two significant relevant 
researches above, the writer conducted a 
research entitled “The Implementation of 
Inquiry Based Learning to Improve Students’ 
Reading Comprehension on Recount Text.” 
 
 
RESEARCH METHODOLOGY 
In conducting this research, the researcher 
used classroom action research that was 
applied to grade eight students of SMPN 10 
Pontianak in academic year 2016/2017.  the 
students were treated by using Inquiry Based 
Learning. Kemmis and McTaggart in Burns 
(2010: 9) describes CAR into 4 steps: planning, 
acting, observing, and reflecting. 
According to Kemmis and McTaggart in 
Burns (2010:8), action research involves four 
broad phases in a cycle of research. The first 
cycle may become a spiral of cycles which 
recur until the writer has achieved a 
satisfactory outcome and feels it is time to stop. 
The first phase was planning. In this phase 
the writer identified a problem or issue and 
developed a plan of action in order to bring 
about improvements in a specific area of the 
research context. The researcher and the 
collaborator organized the aspects of what to 
do in acting phase such as: lesson plan, the 
material, and the media that would be used in 
teaching process. 
Acting phase was when the researcher and 
the collaborator would implement the action 
also the material that had been prepared before 
the class. The writer used 3E Learning as 
model and games as technique in implementing 
the action. 
Observing involved the writer in 
observing systematically the effects of the 
action and documenting the context, actions 
and opinions of those involved. The writer 
observed everything that happened in the 
classroom during the teaching learning 
process. The writer took a note in the field 
notes that had been prepared before and 
observed the students’ difficulties in learning 
the subject with tests and field records. 
At this point, the writer reflected on, 
evaluated and described the effects of IBL in 
order to make sense of what had happened and 
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to understand the issue that had explored more 
clearly. The writer made an evaluation on the 
activity that had been observed to find the 
weaknesses and the strengths of the teaching 
activities that had already carried out based on 
the observation checklist that had been done by 
the collaborator. Besides, the writer would 
observe the students’ progress during the 
teaching learning process. 
The writer used qualitative and 
quantitative method in collecting the data. 
Qualitative method included observation 
checklist, field notes and field records. The 
data were in the form of words taken from the 
result of observations. It was done with the 
collaborator to know the situation of the 
teaching learning process and. The writer was 
using field notes and field records in order to 
know the weaknesses and the strength in the 
teaching learning process. 
In collecting data using quantitative 
method, the writer used test. The test was 
distributed to measure the process of students’ 
reading comprehension in recount text. 
 
RESEARCH FINDINGS AND 
DISCUSSION 
The classroom action research was 
conducted in three cycles which consisted of 
planning stage, acting stage, observing stage, 
and reflecting stage. The acting stage was 
conducted in one meeting (2x40 minutes) that 
was performed during the teaching and 
learning process. In this research, the 
researcher acted as the teacher and the English 
teacher would be collaborated with the 
researcher as the collaborator. 
The problems faced by grade eight 
students were, they were confused in 
identifying the main ideas of the text, they had 
difficulties in finding the details from the text 
that was asked by the teacher, and they had 
difficulties in understanding the meaning of the 
vocabularies. 
In the first cycle, Firstly, the teacher 
greeted the students and introduced the plan of 
that day’s activity, then told them about the 
Inquiry Based Learning. After that, the teacher 
implemented 3 steps of Inquiry based learning. 
The first step was engagement. In this process, 
the teacher tried to attract the students’ 
attention with giving them a big idea of the 
recount text that was about their preparation 
about their last examination. The teacher then 
asked the students to mentione their ways in 
preparing the examination. After they get 
involved in the process, the teacher asked them 
to conclude what they were going to learn, and 
then briefly explain about the recount text. The 
students were given some examples of recount 
text, both of the teacher and the students would 
discuss about the context to make the students 
get used to the structure of recount text. Next, 
the teacher would ask them to read the text for 
identifying the main ideas and conclude about 
the text, and ask them several questions about 
the details of the text such as, the characters, 
settings, and the activities. 
The second step was exploration. In the 
exploration process, the teacher let the students 
to get to know more about recount text by 
giving them the picture puzzle game. This was 
a stage when the teacher guided the students 
with some reading comprehension questions. 
The students were divided into group consisted 
of 5-6 people. Each group was given different 
pieces of puzzle, in order to obtain the other 
pieces of puzzle, they had to finish 3 stages of 
questions, they were essay, multiple choices, 
and fill in the blank. Every time they finish 
their questions, they would exchange their 
answers with a piece of puzzle. Three fastest 
group got 3, 2, and 1 points. 
The last step was evaluation. The students 
and the teacher evaluated the students’ result 
after the game. After that, the teacher asked the 
students to fill the field records in order to 
identify their difficulties in learning this 
material. 
The researcher and the collaborator 
observed the result of the whole first cycle. By 
observing the process through the observation 
checklist that had been filled by the 
collaborator and the students’ responses 
through field records, the teacher tried to 
identify the strength and weaknesses. The 
teacher and the collaborator found out that 
some students gave the positive responses 
during the teaching learning process. 
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In the engagement process, the students 
were asked to tell their experience, several 
students were eager to tell their stories, but 
after the teacher gave them some motivation. 
The fear of making mistake was holding them 
to be active. Then, when the teacher asked 
them to read the example of the recount text 
and find the main ideas of the paragraph, they 
were quite confused in finding the main ideas. 
The teacher also asked several questions about 
the details of the text and some of them can 
answer the questions correctly, but many of 
them tent to be silent and did not follow the 
activities well. 
In the exploration process, in doing the 
picture puzzle game, several students showed 
their interest with asking questions about 
identifying the main ideas, finding the details, 
and about the vocabularies. The teacher guided 
them with asking them to conclude about the 
text, and look at the vocabularies for more 
information about the meaning, until they 
found the answer by themselves. However, 
some students were distracted with the 
assignments that was given by the other 
teacher, thus, they took a really long time to 
finish 15 questions. 
The last step was evaluation. The students 
and the teacher evaluated the students’ result 
after the game. After that, the teacher asked the 
students to fill the field records in order to 
identify their difficulties in learning this 
material. 
During the first cycle, most of the students 
had the difficulties in identifying the main 
ideas, finding the details, and understanding 
the meaning of the vocabularies in the text 
given by the teacher. The result of their 
achievements in the first cycle was 
unsatisfactory. Since the first cycle was just an 
introduction phrase of Inquiry Based Learning 
and the material of recount text to the students. 
Moreover, the teaching learning process was 
not conducive. The students were afraid in 
answering the teacher’s questions and 
distracted in their own activities. The teacher 
and the collaborator concluded that the class 
management had to be considered in the next 
cycle. The problems had not been overcome, 
thus, the teacher tried to deepen the 
engagement process to strengthen the students’ 
knowledge with question and answer session to 
the students. The groupwork for the 
exploration process also would be rearranged 
based on their achievement and their feedbacks 
of their difficulties of the material through field 
records. Since the evaluation process could not 
be done in this cycle, because the class was 
over, the teacher would also consider the time 
management in the second cycle. 
Based on the discussion with the 
collaborator on the previous section, in the 
second cycle, the teacher did not take a long 
time to review the material to the students in 
the engagement process. The teacher managed 
the class to make sure that the students really 
pay attention to the teacher’s explanation, so 
that they could understand the material better 
with just a brief explanation. The students’ 
ability to identify the main ideas got better 
when the teacher asked them to skim the text. 
It also got better when the teacher asked the 
students to scan for finding the details of the 
text. It could be shown by their enthusiasm in 
the question and answer session that was done 
by the teacher. 
In the exploration process, the teacher 
grouped the students based on the score that 
was shown and the field records in the first 
cycle. The teacher grouped the students with 
different weaknesses so that they could 
overcome the weaknesses and help one 
another. The students could be more focused 
during the teaching learning process since the 
teacher keep monitoring the class. They 
became more active in solving the reading 
comprehension questions in the picture puzzle 
game. The students also could think more 
critically since the teacher asked them to 
reason every answer that they answered. The 
teacher could manage the time at the second 
phase, so that the teacher and the students still 
had a lot of time in doing the third phase. 
The third phase was the evaluation 
process, in this phase, the teacher asked the 
students to present their answer in front of the 
class. Then the other students would share their 
answer if they found any peculiar answer from 
the one that present in front of the class. At the 
end of the activity, the students were asked to 
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fill the field records to show their problem in 
reading comprehension on recount text. 
In the second cycle, the students were 
done the questions and answer session with the 
teacher to strengthen their knowledge of 
reading comprehension on recount text during 
the engagement process. This method also 
worked for the teacher to manage the class 
well, since the students would be more aware 
in the teaching learning process. The teacher 
also motivated the students for helping them to 
gain their confidence in posing the problem 
and solving the problem by themselves. Then, 
the teacher asked them to skim for the main 
ideas, scan to find the details of the text, and 
learn the structure of recount text. The teacher 
rearranged the students’ group based on their 
achievement and grouped the passive students 
with the active one. The groups worked really 
well in the exploration process, the students 
were active and enthusiast to win the game. 
The evaluation process could be done in the 
second cycle since the time had been managed 
by the teacher. 
In the last cycle, the teacher began the 
lesson with the engagement process. In this 
process, the students were given some 
examples of recount text, both of the teacher 
and the students would discuss about the 
context of the text. Next, the teacher would ask 
them to skim the text for identifying the main 
ideas. Then, in the question and answer 
session, the teacher asked some of the students 
that still had problems in reading 
comprehension several questions about the 
details of the text and asked them to scan the 
text for finding it. The teacher would lead them 
if they had the difficulties in the material with 
giving them some example, then, let them to 
solve their own problem to increase their 
critical thinking. 
The next step was exploration. In the 
exploration process, the teacher used the same 
group in the second cycle. Each group was 
given different pieces of puzzle, in order to 
obtain the other pieces of puzzle, they had to 
finish 3 stages of questions, they were essay, 
multiple choices, and fill in the blank. Every 
time they finish their questions, they would 
exchange their answers with a piece of puzzle. 
Three fastest group got 3, 2, and 1 points. 
The last step was evaluation. The students 
would present their answer in front of the class. 
After checking their answer, the teacher asked 
the students to identify their progress in the 
teaching learning process with filling the field 
records in order to identify their progress in 
during the teaching learning process. 
In conducting the third cycle, the teacher 
focused on the students with the unsolved 
problem, thus the teacher tried to lead them in 
the engagement process with question and 
answer session to increase their critical 
thinking. After observing the process and 
interpreting the data, the researcher and the 
collaborator decided to stop the action since the 
data showed that the indicators were fulfilled. 
In every cycle, the students shown a lot of 
improvements in every reading comprehension 
aspect that was being tested. Those are, 
identifying main ideas, finding the details of 
the text, and understanding the meaning of the 
vocabularies. The students’ improvement of 
some aspects can be seen clearly in the 
following chart: 
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Chart 3. Students' Improvement in Reading Comprehension Aspects on Each Cycle 
based on Test Results
Chart 3 shown the students’ improvement 
in reading comprehension aspects on each 
cycle based on test result. In identifying the 
main idea, the students got 42,86 on the first 
cycle, and 70,00 on the second cycle, then 
improved to 75,71. In finding the details of the 
text, the students’ score is 49,64 on the first 
cycle, and 60,48 on the second cycle, then 
81,43 as the score on the last cycle. In 
understanding the meaing of the vocabulary, 
the students’ score on the first cycle is 41,14, 
and on the second cycle the students’ score 
improved to 78,37, then the students got 80,61 
on the third cycle.
 
 
Chart 4. The Mean Score on Each Cycle 
 
Chart 4 discusses the improvement of the 
students’ mean score when conducting 
classroom action research in teaching reading 
comprehension on recount text. The research 
finding showed that the students’ mean score 
in the first cycle is 47,40 and qualified in C 
predicate. The result was not satisfying 
because in this cycle, the students were not 
eager to ask and state about the problem they 
found, they were also distracted with other 
tasks that was given by the previous teacher. In 
the second cycle, the students’ mean score was 
increasing to 72,16 although the score qualified 
in C predicate, the difference was really big. In 
this cycle, the students had been adjusting to 
the material, they also started to gain some 
confidence with the motivation by the teacher, 
thus, they became more active in posing the 
problem. Since the teacher known what the 
problem faced by the students, the teacher 
could guide the students to solve the problem 
by themselves. In the third cycle, the students’ 
mean score was increasing to 84,97 and 
qualified as B predicate. This cycle was 
considered as a successful process since the 
students had no difficulties in posing and 
solving the problem of reading comprehension 
on recount text. 
Based on the result of field notes and field 
records, the teaching approach was helpful. 
They showed a lot of improvements in reading 
comprehension on recount text. In the teaching 
learning process, the students shown a great 
improvement in their couragement to post a 
4
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problem that they found and share their thought 
and opinion to solve the problem. Therefore, 
the students became more independent, where 
they know how to learn and gain knowledge 
directly from themselves without relying on the 
teacher which was revealed by Cleverly (2003) 
that the students have responsibility and full 
power to direct their own learning by 
constructing the problem that they were found. 
The students’ improvement was supported by 
the students’ mean score, also from the field 
records that had been filled by the students. 
 
CONCLUSIONS AND SUGGESTIONS 
Conclusions 
Referring to the research findings and 
analysis of the students’ test result, the 
researcher concluded students’ reading 
comprehension on recount text are improved 
by implementing the Inquiry Based Learning. 
The Inquiry Based Learning were an approach 
to overcome the problem which were existed in 
the reading comprehension on recount text of 
eight grade students. The problems were 
identifying the main ideas, finding the details 
of the text, and understanding the meaning 
from the vocabularies. IBL consists of three 
stages, such as, engagement, exploration, and 
evaluation. In the engagement process, the 
researcher that acted as the teacher made the 
students became more interested in the 
teaching learning process and the material. The 
teacher used picture puzzle game to make the 
students understand more about recount text in 
the exploration process. Picture puzzle game is 
a good technique to be used in teaching reading 
comprehension since students had to 
experience the problems which were given in 
the form of test questions. The evaluation 
phase is really great for both of the teacher and 
the students to evaluate their own problem and 
get to know the problem they were facing. This 
phase is important to determine whether the 
students understand about the material or not. 
 
Suggestions 
Based on the result of the research, the 
writer suggested, it is recommended to teacher 
to use Inquiry Based Learning in teaching 
reading comprehension as an alternative 
teaching approach. To overcome the problem 
in reading comprehension, such as, identifying 
the main ideas, finding the details of the text, 
and understanding the meaning of the 
vocabularies, the implementation of IBL in 
teaching reading comprehension is one of the 
good approach. In order to get the better 
achievement for the students through the 
Inquiry Based Learning, it is better if the 
teacher know about the class first, including the 
weaknesses and the strength of the students, so 
that the teacher can optimize the students’ 
learning. In teaching and learning process, it is 
important to create a good class management 
also fun learning situation to get the students’ 
attention yet still enjoying the activity. The 
topic of the reading materials should be 
familiar to the students. it aims to help the 
students in understanding the text and become 
more active to recall their prior knowledge. 
The teacher should be patient in guiding the 
students to solve the problem. If the students 
are difficult in exposing their prior knowledge, 
the teacher could prepare a set of questions and 
examples, also some encouragement to them. 
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